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Do you understand string theory?
Could you read it in Greek?

Or are you like the vast majority of people who
find string theory is Greek?

Welcome to the world of dyslexia and

specific learning difficulties.

Sometimes even the most intelligent need extra
help.

We all need help with one thing or another.




Welcome To CReSTeD

The Council for the Registration of Stfd eaching Dyslexic Pupils

When it comes to choosing a school for your child, location matters, sport and other facilities
matter and the age range of the school matters.

But, for some, there will be one overriding requirement: can this school cater for my

c hi Isdetific needs? //”
Of course, the specific need will vary: for some, it will be a first class Art D ent, for others,
an outstanding Music Department, but sometimes the need will or excellent provision for

Specific Learning Difficultes( SpLD) and t/hj\/t/c‘)/s where CReSTeD he
There was a time when the only SpLD was dyslexi ow we know that children can have a

variety of | earning ifficulties and hence the
We still think of ourselves as a dyslexia charity. Dyslexia; however, rarely ﬁxistsﬁ@at/ian. We

cannot visit a school to review itsprovision for dystexia without looking at the whole picture.

Schools are visited every three yeWe the provision for teaching a child with SpLD

continues to meet our criteria.

CReSTeD 'recognitionﬁg beyond a specialism.

AN
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CReSTeD would like to acknowledge the support of:
The British Dyslexia Association
. Dyslexia Action
\Dislexia-SpLD Trust
The Helen Arkell Dyslexia Charity
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Tt sets a standard . yay
/ Parents and educational professionals know exactly what the criteria for becoming a / / // /
CReSTeD Registered School are. They find you. // ,/ / /
Because parents demand it / / /

Parents are looking for choice and want the best for their child. The qu ity mgyk/ofbelng a/

CReSTeD registered school gives parents the assurances t/hat they a(e k&kj
Parents choose a school because it is CReSTeD Reglster)/ e

_— / — -
Because local authorities demand-it — = //
More anoL more focal authorltles rely on the CReST}L/egr{er to |nfo/m/fhe|r financial

) /./
_—

—_Because Educatlonal Psyeh@%oglsts demand)t

~Educatlonarprofessmnals look to the CReSTeD Register to inform their decisions and the
advice they prowde to parents.

Because ) you deserve it

Your investment in dyslexia and learning support in general should be shouted from the
rooftops, the CReSTeD Register gives you that platform.

Being CReSTeD registered can be the deciding factor when

it comes to choosing a school for a child with dyslexia.




Step 1: Get to know the categories

describe the way we group schools. They are definitely not league
tables but rather a way to help parents to understand the level of

provision they can expect from a school. Reading through them
helps both parents to find a school, and schools to understand
which category is right for them.

b
Q Below you will find details of the various categories, our term to
L {

e criteria

Step 2: Get thn

ing a look through the criteria can
category is best for you.

Step”3: The Registration Proggd

e try to make the wholeféxperi tively pain free. There is
the inevitable pap ork whi cludes an application form. We
also requestiSorn yrting documentation, although we only

_ ,/ . - .
‘, as of: which already exists for other purposes,

ispections for example.

o+ /_/
We have included in the Information Pack a step by step guide to how

the process works.

We donét want schools to be put off

but we need it to be thorough enough to reassure parents of the quality
of the information they receive.
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~ Categories are used to-explain the type of provision given by a school. One category should not / |
beseen as fibetterd than another, but as a guide//t/
‘ /

e

Category Names and Definitions / /

. o . S/
Dyslexia Specialist Provision SchedsP / /

The school is established primarily to teach pupils with dyslexia (SpLD). The curriculu / ’/
timetable are designed to meet specific needs in a holistic, co-ordinated manner with a sig ificant

number of Geaching staff holding nationally recognised qualifications in teaching’ dyslex;z puplls
/

Learning Support Cendée.SC — /‘

pd

The school has a designated Unit or Centre that provides specialist tuition pn/a small group or
individual basis, according to need. The Unit or Centre is-an adequatgwesourced teaching
area, under the management of a senior speuahst’féacher W@ co-ordinates the work of other
specialist teachers and ensures on-going-liaison with all mainstream teachers. This senior
SpLD teacher will probably: have (Head of Department/status will hold nationally recognised

————qualifications in teaching SpLD pupilsGand ‘will certainly have significant input into the general
school curriculum deS|gn and delivery.

~ Maintained SecteMS

These are schools which support SpLD pupils to access the curriculum; where there is an
effective system of identifying SpLD pupils; where there is a withdrawal system for individualised
literacy support and there is positive on-going communication between mainstream, SEN staff and
the SMT.




The school is established to teaWIs/vvith SpLD other asas/or::i}teddéfﬁﬁg The
curriculum and timetable Msigned to me ecific need/sin olistic, co-ordinated manner

with a significant n?be'r of teaching staff holding ne/xtienﬂy recognised specialist teaching
gualifications.
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Step 2: Understand the Criteria

We begin by asking for evidence that the school really does understand Specific
Learning Difficulties. We know that a child with dyslexia, or any other SpLD can excel

given the right support. This is the school ds o
Criteria ALL
1. The school or centre implements a thorough and rigorous process for identifying children with A
Specific Learning Difficulties (SpLD)
2. The Senior Management Team and, in the case of schools, Governors, fully support the A
provision for SpLD pupils.
3. The impact of the provision for SpLD pupils is measured (a system to regularly monitor A
provision for and achievement of pupils).
4. There is an awareness by all members of staff of the necessity to adjust their teaching to A
meet the needs of SpLD pupils and this is evident across the curriculum.
5. In Addition: a
5.1.Resources for learning appropriate to the level of need. a
5.2.1T provision relevant and of high quality, including up-to-date and regularly used A
programs for SpLD pupils.

5.3. Access arrangements for all examinations sought as needed. Assessments for access A
arrangements must comply with Joint Council for Qualifications guidelines?.

5.4. Specific structured, cumulative and multi-sensory teaching materials to address literacy A
with SpLD pupils.

5.5. An annual report for parents on pupil progress for those with SpLD. a

In addition to the above the following criteria relate to the various categories:


https://www.jcq.org.uk/wp-content/uploads/2022/08/AA_regs_22-23_FINAL.pdf
https://www.jcq.org.uk/wp-content/uploads/2022/08/AA_regs_22-23_FINAL.pdf

Next we ask for information about how the school provides support, in this way we start to identify
the level of provision.

By categorising schools in this way parents can more easily recognise which category is best for
their child.

Criteria SPS| DSP| LSC| WS | MS | TC

6. Specific to the Category of School or Centre:

6.1. The school/centre is established primarily to teach pupils with

SpLD which may include othgifficulties. K K
6.2. The school is established primarily to teach pupils with SpLD K
6.3. A Unit or Centre providing specialist tuition on a small group X

individual basis, within the school environment.
6.4. A Unit or Centrgoroviding specialist tuition on a small group o X

individual basis, independent of the school environment.

6.5. The Unit or Centre is adequately resourced, under the
management of a senior specialist teacher, wheoodinates the K K
work of otherspecialist teachers.

6.6. The Head of Unit will have Head of Department status, and n
have an input into curriculum design and delivery.

6.7. The Centre is organised by a qualified teacher who designs |
content and delivery ofeaching materials and lessons.

6.8. There is provision for individualised lessons on a withdrawal
basis, support staff communicate with mainstream teachers K K
regarding the SpLD pupils.

6.9 Assessmerfbr admission to the school/centre should include g
report from an Educational Psychologistaofully qualified
specialist teacher assessor.

Criteria SPS| DSP| LSC| WS | MS | TC

7. Qualifications of Teaching Staff:

7.1. The Head okearning Support (or equivalent) should be a
gualified teacher holding a nationally recognised qualification
the teaching of pupils with SpLD. Exceptions may only be allg
after special reference to the Council.

7.1..

The teacher with oversight for the teaching and learning of py X K
with SpLD should hold an appropriate qualification and is a
senior member of staff who has a post of responsibility.
Exceptions may dy be allowed after special reference to the
Council.

7.2  The teacher in charge should hold a nationally recognised
qualification for the teaching of SpLD pupils. Exceptions may
be allowed after special reference to touncil.




Criteria SPS| DSP| LSC| WS | MS | TC

7.3 All English teachers and teachers of literacy skills will have
undertaken training and participated in development activities to
enhance their understanding of SpLD. The schools CPD programmg
should promote and support staff chieve SpLD accreditation. In K K
exceptional circumstances the consultant may recommend to Coung
that an experienced teacher or a teacher undergoing training satisfig
this criterion.

7.4 The majority of lessons in the Unit or Centre totheght by those
having nationally recognised qualifications in the teaching of Spl
pupils. In exceptional circumstances the consultant may recomr K K
to Council that an experienced teacher undergoing training satis
this criterion.

7.5 Themajority of teachers providing literacy support hold a nationa
recognised qualification in the teaching of SpLD pupils. In
exceptional circumstances the consultant may recommend to K
Council that an experienced teacher undergoing training satisfie
criterion.

7.6 There is either &pLD specialist teacher in the school or the scho
uses specialist support and advice as needed.

7.7 The teaching assistants responsible focliass support have
received specific training in SpLD amitl continue to receive reguld K
Continuous Professional Development in supporting SpLD pupils

NB: 1. 'Qualified' means having undertaken training in Specific Learning Difficulties to at least the levels requirethéo gai
BritishDyslexia Association Approved Teacher Status (ATS)* or where schools have a teacher with an MA in SpLD/SE
there is evidence that the school meets the JCQ guidelines regarding access arrangements.

* this is not to imply teachers should hold ATS tatber to indicate the competency levels we would expect.

2. The Joint Council for Qualifications guidelines for access arrangements can be downloaded here
https://www.jcg.org.uk/wp-content/uploads/2022/08/AA_regs 223 FINAL.pdfPlease refer to Chapter 7,
for the current requirements.

For the purposes of CReSTeD, a 'teacher' is a person who delivers lessons. If a Learning Support Assistant is charged with
delivering lessons (1:1 or groups) then this person will be regarded as a teacher by CReSTeD.


https://www.jcq.org.uk/wp-content/uploads/2022/08/AA_regs_22-23_FINAL.pdf

CReSTeD expects schools to offer the best support any child could hope to receive. To do this
we believe that teachers should be qualified but what do we mean by this?

Teachers

For the purposes of CReSTeD a O6teacherdé is a pe
Assistant is charged with delivering lessons (1:1 or groups) then this person will be regarded as a
teacher by CReSTeD.

Qualificatios

We would always recommend that teachers undertake extra training and, whenever possible, we
woul d hope that they would gain both the Britis
Statuso (ATS) and, perhaps, eventAMBDR)I /Lﬂﬁ/ngA

However, we recognise that this isnét al ways po
an equal but alternate route. For example, they may have gain MAin SpLD/SEN. We think
the work done by the BDA, to create its programme, provides an approprlate I(ﬂeLef’eme’n’ence

and training, so we decided to use their guideli/ne/S/m influence ours.

If a teacher can demonstrate that their experience and traini @st equal to the——
BDAGs Approved eacher atu%ﬁ/memhey are qu

Access Arrangements

Schools should also-be able to assess students foraccess arrangements. Some schools will
do this by havmg appropriately-qualified teachers, others will employ independent Education
i The model varies. CR eD does not speC|fy how a school sho



https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/regulations-and-guidance/
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/regulations-and-guidance/
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/regulations-and-guidance/
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/regulations-and-guidance/
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ton Procedure

_— : |
step by step guide such as this is, by necessity, quite structured. However, we do our utmost :
P tgmﬁke sure that the whole process is constructive and as informal as possible. The inteztipn is /‘

/to ensure that schools, which meet our criteria, feel comfortable throughout the process ¥ nd are /
" _not deterred from applying by an over officious process. "/

Before the visit // ,

1. Request or download an application form (www.crested.org.uk/docs)-
There may be times when schools are still unsure about their appropri e):,a(
case, a fAmastero copy of e pplic
questions relating to all categories and a table to cross-reference responses-to the criteria.
~ By completing this form schools may figd):hey'ban then-narrow down the appropriate
category. Further help can pg/obtainé’d by corlt/a,/cjiﬁ‘g/”fﬁe CReS/T eD Administrator.

) _—
—— T
—_— — —— /
—

_

— _—
2. Gather together medeemnaﬂtéfticﬁ needed in support of your application, paper copies or
,,r/‘/

————digital copies are accepted. _—

e
-
o



../../../Downloads/www.crested.org.uk/docs

| We ask for slightly different information from schools and centres:

Supporting documentation for schools: Supporting documentation for centres:
Prospectus, including staff list Marketing materials including
(if this does not clearly show which staff list.
teachers teach English, then please Quiality assurance documentation.

supply this as a separate item).

Recent inspection reports (Ofsted,

Estyn, ISI) where applicable. Staff Handbook - preferably in
digital format as these doc

. Include

Details of fees.

Fees and compulsory extras for
SpLD pupils (if applicable).

Staff Handbook - preferably in
digital format as these documents
tend to be very large. Include at
least: policy for SEN/SpLD,

ircumstances the appllcatlon
form has room to include them.

Two examples of provision maps/
IEP/ILPs (or equivalent) or two brie
case studies of D
school

su
orm has room-to include them.

Two examples of provision maps/

IEP/ILPs (or equivalent) or two brief
case studies of SpLD children in
e school

Or equivale

metanle.

= List of the names of all pupils
SEN Development Planf(o! currently taught in centre.
equivalent).
Ti tabl S or teaching

/ ut not the
- aII staff

// e names of all known SpLD
y dupils in the school.
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3 il mthe appllcatlon form. \' /
g /
j 4/Return the documentation. A copy of the form signed by the Headteacher/PrlnC|paI shgu / /
_~~_be returned along with all the supporting documents. / / /]
yd A consultant is allocated once all the documentation is received. Docurﬂentatlon / /
can be returned either as hard copies or digitally. However, it is essential L}f(at yv / /
receive a copy of the completed application form digitally. The consult}aﬂts will nee;d to /
add their comments to the form. / 4 yd /
5. CReSTeD will assign a consultant who will contact you to arrange a/date f(y/the/ //
/// e // -
visit. The Consultant _ P - //

All our consultants are extremely well qualified in thelj/ftél/ Schocﬂ/ are aIIocated a
consultant (two for schools applying to ]OII’] the Reglster in cate/gorles DSP; "SPS or DU), to

conduct the visit and complete the report.” //;,i/ //
_— prd
6. CReSTeD will: e /_,,/_—;::ii/’“ _—
T — . - /7,< /// — ) -
Invoice for the cost of ththS]t _—

o “N'N—Supply a copy of the CV for the consuttant

Supply a draft letter for the school to send to parents regarding the forthcoming visit
---- ———requesting permission for the consultant to speak to some of them to obtain their
impressions of the school.

CReSTeD does not insist that schools use this letter, only that parents of all
children in the school with one or more SpLD are contacted to inform them of the visit
and to obtain the necessary permissions.




The Visit

7. The Consultant will:

—

// - -
Contact the school to arrange a mutually convenient date for the visit.

e

Liaise with the school to organise details of the visit (this-will |nclud|ng obtalnlng the
names and contact details 2 parents. The consultant will need to-contact at least
6 as part of the revie . ——

8. During the visit the consultant will /

elthernln{uv(e library or over lunch, out @
t but not/l luded in the conversation

Eacgyaﬁsultants has his o / ond éﬁﬁa the visit. However, all of

ent signed by the Principal certifying that the documents have been seen.
Department policy documents for Mathematics and English.

Consultants may ask for other documents to be available on the day of the visit. This
will be communicated to the school/centre in advance. An obvious example would

\ be lessons plans.

7 Most schools/centres very kindly make a room available for the consultant(s).
Where this is not possible, suitable arrangements need to be made.




10. Schoolstcentres are asked to allow time, at the end of the day, for the consultant to-give
areview of theirinitial findings to the Headteacher/Principal. ‘

11. Application form completed by consultant.

12. Application form returned for final approval. Schools/centres are encouraged to discuss
the completed form with the consultant. /

13. Return a signed copy of the completed application form to the CReSTeD Admlnrstrator

14. The Administrator will draft the report for publication, creating a report summary and”

removing any data of a confidential nature. The summary will form the basis of the entry into
the Register. The report will be returned to the school/centre for approval :

15. Report reviewed by Pre-Registration Committee. _
The committee meets 3 times a year, currently the flrst week of March June and

November. Completed reports-are requrred atleast one week in advance of the
meeting. :

16. Report seen by full CReSTeD-Council.

17. Certificate issued as appropriate.

18. Invoice for (apportioned) Annual Registration Fee.
19. Details included in the Register.

Once a school or centre is CReSTeD registered, it is entitled to use the
CReSTeD logo on its letterhead, prospectus and other marketing materials.

The main reason for CReSTeDO6s s udandasisforthe our ai
provision for pupils with one or more SpLD. Schools are asked to re-apply every third year to help

us to ensure the standards in school are maintained. The procedure for every visit is identical, be

it the first or one of many over a long relationship with a school.

Only schools and centres which maintain or improve the standard of provision will remain on the
Register.

Annual Registration Fee payable by 1st September in each subsequent year of registration, the
fee includes the cost of the re-registration visits. /



o

What Do Parents Look For To In A School?

Of course, this varies a great deal, often parents who approach CReSTeD are not only
asking which school is most appropriate for their child but what should | be looking for in a
school.

We suggest parents use our criteria as the basis for their questions, after all they are the questions

we ask, we also suggest they read our HfAParents
from a book written by Ruth Birnbaum and reproduced with permission of both the author and the
publishers.

We think it covers everything a parent needs to think about.

Birnbaum (2010) Choosing a School for a Child with
SpeciaNeeds: Questions to ask when considering a
school for a dyslestdld

' by

cHOOSING
CHOOL for
PACHILD with

"SPECIAL NEEDRS

RUTH MRS AL M

6w many dyslexic children‘are there in the school? Dogsgthié'schoo creening for
specific learning difficulties and, if so, what was /
How many of these children are at Schog ion \ction Plus and have EHCPs?

o ith' SpLD children, are on the staff and,
IS,’6.9. are they BDA Approved? Do the teachers hold
”7) certificate (such as OCR with AMBDA)?

Ho any teachers, specially trainéd t
specifically, what are their qualifi
a SpLD diploma or advanc

4/ If there are no special /« aff, how does the school access the Local Authority services
for dyslexia@hnd aguently do the dyslexia teachers attend the school?
5. The cusre of PATOSS are to ensure that there is:

/ ness and foundation training for all teachers and support staff

lead teacher (certificate level) in every primary school

\WQ teachers in every secondary school or pupil referral unit

one expert teacher (diploma level) to be shared between a small group of schools.

6. W do non-specialist teachers address the needs of dyslexic children in their classes, and
what specific training have the non-specialist teachers had during the last year?

7. What are the arrangements for catch-up in training for absent staff or teachers who join
during the year? Training of whole-school awareness is likely to take up to one day.

\\8. How is special teaching delivered, e.g. in class, withdrawal, individually or in small grou

\ o %




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.
20.

21.

22.

23.

24.

25.

D

Does the teaching take place in a department and, if so, are there any specific resources or
equipment available and how does the school address the fact that the child has to leave
other lessons to attend a different department or unit?

What specific intervention programmes are carried out in school? (These may include specific
programmes such as Alpha to Omega, AcceleRead/ AcceleWrite, Hickey, etc., or software
programmes such as WordShark/ NumberShark, Smart Phonics 1, 2, 3 and Clicker Phonics.)
There are many resources available. It is possible to do some research using the internet,

which does have critical eval uations of s ome

the SpLD specialist and/ or psychologist should advise on what is suitable for an individual
child.

Do these specific intervention programmes focus on both literacy and numeracy, and do

they use structured multi-sensory teaching?

Who supervises the programmes? (this is particularly important if the programmes are
predominantly carried out by learning support assistants rather than specialist teachers)

What access to and training for ICT do dyslexic children have over and beyond the

usual facilities available for all children?

How rigid is the school in their policies with regard to following a foreign language

or minimising GCSEs which a typical dyslexic child may take?

In addition to support in subjects such as English, is there further additional support

available for other subjects? Does the school have a Quality Mark registration from the BDA
for a dyslexia-friendly school? Is the school registered with CReSTeD?

Ask to see how homework is given and supported (this will be particularly important if the child
has difficulty in copying things down at speed from the whiteboard into a homework diary) and
also ask to see a typical Individual Education Plan (IEP) for a dyslexic child at the school.
Dyslexic children often have difficulties with self-esteem, confidence, organisational skills

etc. How does the school address these aspects? Does the school feel that the resources,
which are currently available, are adequate and if not, what else is required and where could
these be obtained?

Is inclusion seen as a priority area and if so, how will the dyslexic child be included in all areas
of the curriculum?

Who would a parent contact, in the first instance, to discuss any concerns?

What adjustments are currently being made for dyslexic children in the school and how is
the curriculum being differentiated? It is always helpful to ask for specific examples, perhaps
by identifying children (not by name) who are currently in the school. If a child has slow or
poor written skills, what time allowances are made by teachers during lessons, homework
and in examinations?

What further training is needed by the school and is this already organised?

How does the school ensure that there are adequate opportunities for dyslexic children to
work with other children with similar cognitive ability or with an appropriate level of cognitive
challenge, despite their literacy or numeracy problems?

What other evidence can the school provide to demonstrate that their inclusive practice

is being effective and having a positive impact?

How does the marking and assessment policy ensure that the child is assessed on the basis of
their knowledge (rather than poor spelling)?

How does the school measure its effectiveness with dyslexic children? Is there qualitative
evidence, e.g. increase in self-esteem and also, quantitative evidence, e.g. reaching
expectations through the different key stages?



Notes



